
GE Theme course submission worksheet: Traditions, Cultures, 
& Transformations 

Overview 

Courses in the GE Themes aim to provide students with opportunities to explore big picture ideas and 
problems within the specific practice and expertise of a discipline or department. Although many Theme 
courses serve within disciplinary majors or minors, by requesting inclusion in the General Education, programs 
are committing to the incorporation of the goals of the focal theme and the success and participation of 
students from outside of their program.   

Each category of the GE has specific learning goals and Expected Learning Outcomes (ELOs) that connect to the 
big picture goals of the program. ELOs describe the knowledge or skills students should have by the end of the 
course. Courses in the GE Themes must meet the ELOs common for all GE Themes and those specific to the 
Theme, in addition to any ELOs the instructor has developed specific to that course. All courses in the GE must 
indicate that they are part of the GE and include the Goals and ELOs of their GE category on their syllabus.  

The prompts in this form elicit information about how this course meets the expectations of the GE Themes.  
The form will be reviewed by a group of content experts (the Theme Advisory) and by a group of curriculum 
experts (the Theme Panel), with the latter having responsibility for the ELOs and Goals common to all themes 
(those things that make a course appropriate for the GE Themes) and the former having responsibility for the 
ELOs and Goals specific to the topic of this Theme.  

Briefly describe how this course connects to or exemplifies the concept of this 
Theme (Traditions, Cultures, & Transformations) 

In a sentence or two, explain how this class “fits’ within the focal Theme.  This will help reviewers understand 
the intended frame of reference for the course-specific activities described below.  

(enter text here) 



Connect this course to the Goals and ELOs shared by all Themes 

Below are the Goals and ELOs common to all Themes.  In the accompanying table, for each ELO, describe the 
activities (discussions, readings, lectures, assignments) that provide opportunities for students to achieve those 
outcomes. The answer should be concise and use language accessible to colleagues outside of the submitting 
department or discipline. The specifics of the activities matter—listing “readings” without a reference to the 
topic of those readings will not allow the reviewers to understand how the ELO will be met.  However, the 
panel evaluating the fit of the course to the Theme will review this form in conjunction with the syllabus, so if 
readings, lecture/discussion topics, or other specifics are provided on the syllabus, it is not necessary to 
reiterate them within this form. The ELOs are expected to vary in their “coverage” in terms of number of 
activities or emphasis within the course. Examples from successful courses are shared on the next page. 

Goal 1: Successful students will analyze an important topic or idea at a more advanced and in-depth level 
than the foundations. In this context, “advanced” refers to courses that are e.g., synthetic, rely on 
research or cutting-edge findings, or deeply engage with the subject matter, among other possibilities. 

Goal 2: Successful students will integrate approaches to the theme by making connections to out-of-
classroom experiences with academic knowledge or across disciplines and/or to work they have done in 
previous classes and that they anticipate doing in future. 

Course activities and assignments to meet these ELOs 
ELO 1.1 Engage in critical and 
logical thinking.  
ELO 1.2 Engage in an advanced, 
in-depth, scholarly exploration of 
the topic or ideas within this 
theme. 
ELO 2.1 Identify, describe, and 
synthesize approaches or 
experiences.  
ELO 2.2 Demonstrate a 
developing sense of self as a 
learner through reflection, self-
assessment, and creative work, 
building on prior experiences to 
respond to new and challenging 
contexts.  

Example responses for proposals within “Citizenship” (from Sociology 3200, Comm 2850, French 2803): 

ELO 1.1 Engage in critical 
and logical thinking. 

This course will build skills needed to engage in critical and logical thinking 
about immigration and immigration related policy through:  
Weekly reading response papers which require the students to synthesize 
and critically evaluate cutting-edge scholarship on immigration;  
Engagement in class-based discussion and debates on immigration-related 
topics using evidence-based logical reasoning to evaluate policy positions;  
Completion of an assignment which build skills in analyzing empirical data 
on immigration (Assignment #1)  



Completion 3 assignments which build skills in connecting individual 
experiences with broader population-based patterns (Assignments #1, #2, 
#3)  
Completion of 3 quizzes in which students demonstrate comprehension of 
the course readings and materials. 

ELO 2.1 Identify, describe, 
and synthesize approaches 
or experiences.  

Students engage in advanced exploration of each module topic through a 
combination of lectures, readings, and discussions. 

Lecture 
Course materials come from a variety of sources to help students engage in 
the relationship between media and citizenship at an advanced level. Each 
of the 12 modules has 3-4 lectures that contain information from both 
peer-reviewed and popular sources. Additionally, each module has at least 
one guest lecture from an expert in that topic to increase students’ access 
to people with expertise in a variety of areas. 

Reading 
The textbook for this course provides background information on each topic 
and corresponds to the lectures. Students also take some control over their 
own learning by choosing at least one peer-reviewed article and at least 
one newspaper article from outside the class materials to read and include 
in their weekly discussion posts. 

Discussions 
Students do weekly discussions and are given flexibility in their topic choices 
in order to allow them to take some control over their education. They are 
also asked to provide 
information from sources they’ve found outside the lecture materials. In 
this way, they are able to 
explore areas of particular interest to them and practice the skills they will 
need to gather information 
about current events, analyze this information, and communicate it with 
others. 

Activity Example: Civility impacts citizenship behaviors in many ways. 
Students are asked to choose a TED talk from a provided list (or choose 
another speech of their interest) and summarize and evaluate what it says 
about the relationship between civility and citizenship. Examples of Ted 
Talks on the list include Steven Petrow on the difference between being 
polite and being civil, Chimamanda Ngozi Adichie’s talk on how a single 
story can perpetuate stereotypes, and Claire Wardle’s talk on how diversity 
can enhance citizenship. 

ELO 2.2 Demonstrate a 
developing sense of self as a 
learner through reflection, 
self-assessment, and 
creative work, building on 
prior experiences to respond 
to new and challenging 
contexts.  

Students will conduct research on a specific event or site in Paris not 
already discussed in depth in class. Students will submit a 300-word 
abstract of their topic and a bibliography of at least five reputable 
academic and mainstream sources. At the end of the semester they will 
submit a 5-page research paper and present their findings in a 10-minute 
oral and visual presentation in a small-group setting in Zoom.  

Some examples of events and sites: 
The Paris Commune, an 1871 socialist uprising violently squelched by 
conservative forces  



Jazz-Age Montmartre, where a small community of African-Americans–
including actress and singer Josephine Baker, who was just inducted into 
the French Pantheon–settled and worked after World War I.   
The Vélodrome d’hiver Roundup, 16-17 July 1942, when 13,000 Jews were 
rounded up by Paris police before being sent to concentration camps  
The Marais, a vibrant Paris neighborhood inhabited over the centuries by 
aristocrats, then Jews, then the LGBTQ+ community, among other groups. 

Goals and ELOs unique to Traditions, Cultures, & Transformations 

Below are the Goals and ELOs specific to this Theme.  As above, in the accompanying Table, for each ELO, 
describe the activities (discussions, readings, lectures, assignments) that provide opportunities for students to 
achieve those outcomes. The answer should be concise and use language accessible to colleagues outside of 
the submitting department or discipline. The ELOs are expected to vary in their “coverage” in terms of number 
of activities or emphasis within the course. Examples from successful courses are shared on the next page. 

GOAL 3: Successful students will engage in a systematic assessment of how cultures and sub-cultures develop 
and interact, historically or in contemporary society. 

GOAL 4: Successful students will engage in a systematic assessment of differences among societies, 
institutions, and individuals’ experience within traditions and cultures. 

Course activities and assignments to meet these ELOs 
ELO 3.1    Describe the influence of an 
aspect of culture (religious belief, gender 
roles, institutional organization, technology, 
epistemology, philosophy, scientific 
discovery, etc.) on at least one historical or 
contemporary issue. 
ELO 3.2   Analyze the impact of a “big” idea 
or technological advancement in creating a 
major and long-lasting change in a specific 
culture.   
ELO 3.3  Examine the interactions among 
dominant and sub-cultures.  
ELO 3.4  Explore changes and continuities 
over time within a culture or society. 
ELO 4.1  Recognize and explain differences, 
similarities, and disparities among 
institutions, organizations, cultures, 
societies, and/or individuals.  
ELO 4.2   Explain ways in which categories 
such as race, ethnicity, and gender and 
perceptions of difference, impact individual 
outcomes and broader societal issues 
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	Briefly describe how this course connects to or exemplifies the concept of this Theme (Traditions, Cultures & Transformations)
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	enter text here: Slavic 2365 "Sports and Society in Eastern Europe" is designed to appeal to majors and non-majors alike by offering a multidisciplinary perspective on a topic of wide interest. It offers an in-depth take on sports culture in the countries of the Eastern Bloc, focusing on how socialist ideology impacted the understanding and practice of athletics, and how sports were used in the Eastern bloc to construct identities and compete for soft power in the international arena. It draws upon scholarship from fields such as history, sociology, anthropology, gender studies to examine the intricate ties of athletics to economic and human development and political ideologies, and discuss the similarities and differences between the Western capitalist, and the Soviet socialist athletic traditions.
	ELO 1: 
	2: ELO 1.2. The course meets this objective by exposing students to a rich array of scholarly sources that approach the topic of sports culture from a variety of perspectives: historical, sociological, anthropological, political, economic, gender studies (see list in syllabus). The relevant course goals are the same as for ELO 1.1. above and the topic is in focus in all the assignments relating to the peer-reviewed articles assigned for reading in: Week 3 Nolte, Every Czech a Sokol  - on the connection between sports culture and national identity, Week 5: Montez de Oca,  Cultural Citizenship and the Muscle Gap relating Western discourse on fitness in the post-WWII era to the racial-gender order, enabling students to compare and contrast similar trends in the USSR; week 6, Wiederkehr, Gender Verification and the Cold War, Pieper, Sex Testing, week 8, Grant S., Culture of the Body, week 9, Mertin, Presenting Heroes, week 12, Alekseyeva, Sochi 2014 and the Rhetoric of a New Russia enabling students to examine the history of Russia’s recent participation in major sports events in the context of its renewed attempts to exert global power. Relevant assignments are the second midterm and final assignments; also in discussion prompts that ask students to respond or develop upon peer-reviewed articles assigned in class. Sample question: The Riordan article (The Impact of Communism on Sport) on page 2 (the “principal state priorities”) basically argues that Soviet / Eastern Bloc governments invested in sports in order to achieve these six major goals that he explains in detail. To what extent are these goals shared by the US sports establishment? Is sport used to help defense/military recruitment in the US? Is it used to promote ethnic/racial integration? Please discuss at least 3 of the 6 and use scholarly sources to support your answer.

	Course activities and assignments to meet these ELOsELO 11 Engage in critical and logical thinking: ELO 1.1. Throughout the course, students exercise critical and logical thinking by discussing the meaning and purpose of sports in society and the way sports shape and are shaped by international relations and global politics. They are also asked to contextualize and evaluate past and current historic events related to the topics of the course. This objective ties into several goals of this course: discuss the role and importance of sports in the development of national identity; discuss the reasons governments promote sports initiatives; identify Cold War rhetoric as it intersects with the development and practice of sports; evaluate the changes in the sports culture of Eastern Europe between the Cold War era and the post-Soviet era. The relevant assignments and activities are:
-Weekly discussion boards. These are structured like response papers and are intended to serve as a starting point for class-based discussions and as a forum for continuing class-based discussions.
-Class discussions
- Final paper
Students are instructed to found their arguments on facts from the readings or research other sources available to them. Answers are graded for coherence and factual accuracy.
Sample questions for discussion:
1. Star athletes were well compensated in the Eastern Bloc, and generally speaking lived a privileged life, but they were never paid at the levels that some star athletes are paid in the US or Western Europe. After retirement from athletics most of them held nice well paid jobs as coaches or administrators, but no athletes ever got rich in the Soviet Union no matter how talented they were (and neither did anyone else for that matter – it was a Socialist system where no one could get rich at least not if they were law abiding). For most part, fame and glory and a place in the history books was their reward. How do you evaluate this fact? Compare to US sports culture. Is the US sports culture better overall for rewarding top athletes with large amounts of money, or is an egalitarian system like that of the USSR preferable, and why? Use facts from the readings or other sources available to you to support your answer.
2. Is athletic performance a useful measure of a society’s general level of human development? Can we judge a society, a political and economic system, by the performance of its athletes? How are human development and athletic performance connected? Use facts from the readings or other sources available to you to support your answer.
3. The Soviets tried to present their top athletes as role models for the general public and as flag-bearers for the ideology and values that they wanted to promote – discipline, hard work, team spirit, dedication, altruism, collectivism. How does that compare to the public image of athletes in the US? Do you think star athletes should play a role in the larger culture? (Do you think they want to play such a role, and is it even possible for them to stay out and not play a role in the larger culture of their country, given their fame and audience)?

	Course activities and assignments to meet these ELOsELO 21 Identify describe and synthesize approaches or experiences: ELO 2.1. Students are given ample opportunities to draw on existing academic knowledge and out-of-class experiences to describe and synthesize approaches and experiences. The course goals related to this objective are: Describe the experiences of athletes under the Soviet system and compare them to those of US athletes during the same period and now; explain how sports interact with cultural norms relating to gender; report on athletic communities in the US and Eastern Europe; Explain and evaluate the changes in the sports culture of Eastern Europe between the Cold War era and the post-Soviet era and compare to the evolution of sports culture in the US. Assignments relevant to this objective include: open ended questions in most quizzes; discussion topics for weeks 1 (competitiveness and winning); 4,6,7; midterm 2; final project; discussion for week 11 (Rocky IV); discussion for week 12 (doping, the concept of fairness).
	Course activities and assignments to meet these ELOsELO 22 Demonstrate a developing sense of self as a learner through reflection self assessment and creative work building on prior experiences to respond to new and challenging contexts: ELO 2.2. Midterm assignment 2, the final assignment and several discussion assignments ask students to reflect and draw upon their own experience of sports culture, either as athletes, spectators of athletic events or students in physical education classes, and examine their own beliefs, thus creating a connection with the students’ prior out of class experience and the students’ own interests and concerns. The relevant course goals are the same as for ELO 2.1. A number of assignments involve creativity, for example, over the course of the semester, students are asked to imagine and describe themselves as athletes living in the pre-industrial era (week 4) post-WWII USSR (week 9), and post-Soviet Russia (week 13). Other challenges that require reflection and self-assessment are provided in discussion assignments relating to the politics of sports (week 7, students are asked to evaluate the Olympic boycotts from the perspective of athletes that had qualified and were ready to compete).
	Course activities and assignments to meet these ELOsELO 31 Describe and analyze a range of perspectives on what constitutes citizenship and how it differs across political cultural national global andor historical communities: ELO 3.1 The role of sports culture in the global struggle for dominance between the US and the USSR (nowadays US and Russia) is a core topic of this course and directly addresses this objective. It is the focus of lectures and readings in Week 5, Guttmann, The Olympics; Graves, 1952 Helsinki: The Cold War Comes to the Olympics; Montez de Oca, Cultural Citizenship and the Muscle Gap; week 7, readings and videos on the Olympic boycotts of 1980 (US) and 1984 (USSR): Bushnell, Ghost Olympians; President Carter’s Speech to Olympic Representatives (video); the opening ceremony of the 1980 Olympics (video); week 10 readings and assignments on Olympic defectors are more narrowly focused on objective 3.4 but contribute to this objective, too. Recent developments are addressed in the last week of the semester with documentaries (The Rocky Road to Sochi; International sports pariah?) Contemporary Russia’s use of athletic events to project soft power is covered in Alekseyeva, Sochi 2014 and the Rhetoric of a New Russia. Students are asked to describe and evaluate these developments on discussion boards in weeks 5,7,12 and their final assignment.
	Course activities and assignments to meet these ELOsELO 42 Analyze and critique the intersection of concepts of justice difference citizenship and how these interact with cultural traditions structures of power andor advocacy for social change: ELO 4. 1This objective is in direct focus in weeks 4 and 8. Students read Edwards, Sports and the Russian Revolution, Edelman: Serious Fun. A History of Spectator Sports in the USSR. Grant, S. Culture of the Body: Physical Culture and Sport in Soviet Society. Lectures for these weeks cover: the organization and financing of athletic institutions, compensation of athletes in the USSR/Eastern Europe; the Spartacus Games (Spartakiada). Assessment: quizzes, discussion boards for weeks 4 and 8; students are asked to compare the Soviet system to the US system and evaluate the advantages and disadvantages of the Soviet system by imagining themselves as athletes living, training and competing in that system.
	ELO4: 
	3: ELO 4.2 This objective is covered in week 6 which is dedicated to gender inequality in USSR and gender discrimination against East European women athletes at the Olympics. Students read  Riordan, J. The Rise, Fall and Rebirth of Sporting Women in Russia and the USSR; Wiederkehr, S. Gender Verification and the Cold War,  Pieper, L. Sex Testing and the Maintenance of Western Femininity in International Sport. Students watch videos on Tamara Press, Yolanda Balas, and the USSR women's volleyball team. The lecture for week 6 includes additional historic background (on the prejudice against women in sports in Victorian England). Assessment: quiz 6.

	Course activities and assignments to meet these ELOsELO 32 Identify reflect on and apply the knowledge skills and dispositions required for intercultural competence as a global citizen: ELO 3.2. The impact of Socialism on sports culture is a core topic of the course and is covered extensively starting in week 2 with Smolianov, The Role of Sports in Eastern Europe; week 4, Sports and Propaganda; What was football like in the Soviet Union? (mini-documentaries); week 8 Susan Grant, Culture of the Body; week 9, Edelman, Socialism and  Spectator Sports; Mertin, Presenting Heroes: Athletes as Role Models for the New Soviet Person, and in week 12 the topic is summarized with Riordan, The Impact of Communism on Sport. Students are asked to describe and evaluate this impact, argue for and against the institutional structures and practices of the Soviet athletic establishment on different occasions on discussion boards 4,8,9, 12, describe how it impacted the competition results and the personal life of athletes in the first midterm assignment, and describe it more in depth, on an institutional level, in their second midterm assignment.
	Course activities and assignments to meet these ELOsELO33 Identify reflect on and apply the knowledge skills and dispositions required for intercultural competence as a global citizen: ELO 3.3. This objective is in focus in week 10 and partially in week 11. Students read about the culture of political dissent in the Eastern Bloc, and in particular about political dissent by athletes and the stories of famous athlete defectors. Readings: Rinehart, Cold War Ex-patriot Sport; Numerato, Between Small Everyday Resistance and Glorious Symbolic Acts: Sport-Based Resistance against the Communist Regime in Czechoslovakia, Rider: Political Warfare in Helsinki, documentaries: Blood in the Water, Nadia Comaneci. Assessment: Quiz 10, discussion board for week 10. 
	Course activities and assignments to meet these ELOsELO34 Examine critique and evaluate various expressions and implications of diversity equity inclusion and explore a variety of lived experiences: ELO 3.4. . This objective is in focus in weeks 3, 12 and 13. The rise of modern sports is covered in week 3 in the context of the transition from the pre-industrial era to the industrial era. Then in weeks 12 and 13, students explore societal change in the countries of the Soviet Bloc and Yugoslavia in the years following the collapse of the Soviet Union and dissolution of Yugoslavia, and also the impact of the collapse on sports culture, athletic participation and performance. Relevant readings and films are: Napoleon, Rogue Economics, Nikolov, Organized Crime in Bulgaria, the ESPN documentary “Once Brothers” (on Yugoslavia), Kaplan, R. Wrestlers vs. Democrats, Berglund, How Putin Played the Game. Lectures cover the dissolution of the Soviet Union, the economic crisis, the rise of the mafia, the fate of Soviet athletic organizations in the post-Soviet era, the collapse in living standards, the migration of athletes to Western Europe/the US and the (somewhat delayed) decline in participation and performance of Soviet Bloc countries in international competitions. Assessment: Discussion boards, quizzes for weeks 12 and 13


